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STRATEGY MINI LESSON (approximately 10 minutes)

Connect (1 minute)

l What is the first thing you look at when you pick up a new nonfiction book, for example, a 

book on the history of the circus? (Answers will vary. Prompt students to cite features 

common to nonfiction, such as an index and captions.)

l You’ve just named text features—organizational and graphic characteristics most often 

associated with nonfiction. Being familiar with these features will enable you to quickly 

find what you’re looking for and help you get the most out of the nonfiction you read.

Teach (4–5 minutes)

l I’m going to write some common nonfiction text features on the board: table of contents,
index, table, graph, photo, caption, head, callout.

l After I tell you the purpose of each, I want volunteers to show me an example from their 

Literacy Link nonfiction book or from a textbook. We should be able to find all of them.

l Located at the front of a book, a table of contents gives the names and first page numbers 

of chapters or book sections. Scan it to see the general topics in the book.

l An index, located at the back of the book, is an alphabetical listing of all the important  

topics covered with the page numbers where they appear in the book.

l A table is a graphic presenting information in rows and columns. A graph is a graphic 

showing how things compare at a point in time or change over time.

l A photo illustrates a point made in the text.

l A caption is a brief explanation of what is pictured in a photo or illustration.

l A head is a subtitle for the content in one short section of a book.

l The purpose of a callout is just that—to call out text to be emphasized. It is set off in some 

way, such as through larger type, a box, or a different color. A callout can be found 

anywhere on a page.

Engage (3–4 minutes) (Pairs)

l Let’s try this. After you have paired up with someone reading a different book than you are,

challenge your partner to find four out of the eight text features listed on the board. Then 

trade roles.

Review (1 minute)

l Knowing how to use text features in nonfiction will help you study better, read more 

purposefully, and enjoy different kinds of reading experiences.

INDEPENDENT READING (25–30 minutes) As you go back to your independent

reading, think about how the book’s text features work together to present information.

SHARE (10 minutes) Encourage students to name the nonfiction text feature they

found the most useful in today’s reading, and to explain why.

Today’s
lesson
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SKILLS MINI LESSON (approximately 10 minutes)

Connect (1 minute)

l Do you think that college sports recruiters should be allowed to buy lavish gifts for top 

high school athletes in order to lure them to their college? Why or why not? (Answers 

will vary.)

l Did you just give me a fact or your opinion? (opinion) Why is it an opinion? (It is my 

personal belief; other people might believe differently.)

l Today I’m going to read aloud to you from an editorial about a 2003 legal case in which 

two Salt Lake City men were accused of bribing members of the International Olympic 

Committee (IOC). Together, we’ll differentiate between fact and opinion and talk about 

how writers strengthen their opinions with facts.

Read Aloud and Model (5 minutes)

l Listen carefully as I read the following editorial. I’ll pause to point out key strategies that 

will help you tell the difference between fact and opinion.

The Salt Lake City Case: Court-Approved Corruption?
by Rebecca Shane

Yesterday, U.S. District Court Judge David Sam threw out the case against Tom Welch and 
Dave Johnson, supposed civic leaders, who were indicted on charges of bribing International 
Olympic Committee officials. It was, to my way of thinking, a court case about principles.

l Let’s stop here. Remember that I’m reading you an editorial, an article that expresses 

someone’s opinion. That doesn’t mean an editorial contains no facts. On the contrary, solid 

facts should support opinions—that’s what makes the writer’s opinion reliable.

l So I ask myself, “ What are Ms. Shane’s opinions and what are the facts?” I reread the title.

The second part is a question: Court-Approved Corruption? It’s a sarcastic question that 

already lets me know Ms. Shane’s general opinion of the judge’s decision in the case. Then 

she presents basic facts in the first sentence. It’s a provable fact that Judge Sam threw out 

the case. The charges against the defendants are also provable. But I notice that Ms. Shane 

called Welch and Johnson “supposed” civic leaders. That’s sarcastic too, and lets me know 

the writer doesn’t think they’re civic leaders at all! The phrase “to my way of thinking”

signals that it’s Ms. Shane’s opinion that the court case is one of principles. I’ll continue 

reading now.

The government’s case against Welch and Johnson rested on evidence that they gave 
lavish gifts and other extra benefits to IOC officials for the purpose of bribing them to select Salt 
Lake City over other cities under consideration to host the 2002 Olympics. Their case could be 
proven because the men left a paper trail—evidence that showed they paid for trips to 
Disneyland, stopovers at Paris hotels, guns—a whole other shady question—shopping sprees,
and even college scholarships for IOC members’ relatives.

What I take strong objection to is the message at the heart of the defendants’ case. They 
argued that giving such gifts was “business as usual” in the Olympic bidding process, and that 

Today’s
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other countries did it too. Yes, that’s a legitimate defense if ethical behavior and principles of fair 
conduct are thought to be of no consequence. But by accepting Welch and Johnson’s argument,
Judge Sam showed himself to be no more principled than the corrupt defendants.

My nine-year-old son has tried the Welch and Johnson defense on me many times.“But Mom,
all the other kids are doing it.” My answer to him is always the same: “That doesn’t make it right.”
Judge David Sam should have let the jury decide if Welch and Johnson were right.

l In the first paragraph I read this time, Ms. Shane describes the case against the defendants 

and details the gifts they provided the IOC officials. These are all provable facts. But I notice 

she managed to get in an opinion when she mentioned, that the matter of giving away 

guns was a “shady question.”That was her opinion. Someone else might disagree.

l In the two paragraphs that followed, Ms. Shane gets to the heart of her opinion.“What I take

strong objection to” is a clear statement of personal opinion. Ms. Shane’s objection reflects 

her own belief. She goes on to support her opinion by arguing that the defense was based 

on a premise that did not take ethical considerations into account. To strengthen her 

opinion, she compared Welch and Johnson’s defense to that of a nine-year-old boy trying to

get his way. That was effective, I thought, and Ms. Shane supported her opinion well.

Engage (2–4 minutes) (Individual)

l What’s your opinion of the editorial writer’s opinion?

l You know the facts of the case, the basis of Welch and Johnson’s defense, and the verdict.

Write two or three sentences answering the question I’m about to write on the board: Do 
you agree with Judge Sam’s decision to throw the case out? Why or why not? We’ll come 

back to your sentences later.

Review (1 minute) 

l An opinion is someone’s personal belief and can differ from another person’s belief.

l A fact is provable by evidence. When reading opinions, you should look for strong facts and 

examples that support those opinions. Consider these when forming your own judgments 

about an opinion.

INDEPENDENT READING (25–30 minutes) As students read today, have them list

in their Journals any opinions they run across, whether that of an author or the subject of a

biography. Ask them to then list the facts or examples that support that opinion.

SHARE (10 minutes) (Whole Class) Tell students that now they’ll discuss the 

sentences they wrote in the Engage activity. Alternate sides by having a student who agreed

with the editorial writer read aloud his or her sentences, and then ask a student on the

opposing side to read his or her sentences. Continue to share examples, but leave time for

students to further argue for their point of view. If everyone in the class shares the same

opinion, argue for the opposite point of view. Encourage students to try to persuade you to

change your mind.
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